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1. Introduction:

Assessment is a tool in which one can evaluate the effectiveness of the teaching and learning
process, including the methodology, the vehicle of communication, the relevance of the
curriculum and the pedagogical practices used.

PYP assessment is used to inform the learner, learning and teaching, and the learning
community through monitoring, documenting, measuring, and reporting on learning. It is used
to identify what students know, understand, and can do at different stages in the learning
process. Effective PYP assessment practice holistically integrates assessment for, of and as

learning to support effective learning and teaching.

MYP assessment should be continuous and formative, and it should meet all the programme’s
goals according to the guide developed for each subject. It should be followed by a clear report
pointing out ways in which any goals that have not been met can be corrected. Each student
shall be evaluated according to their skill and competencies and shall be guided to reach the

targets set for each evaluation criterion.

DP assessment is intended to support as well as measure learning. These evaluations serve
not only to prepare students for their final examinations and coursework, but also to provide
valuable data which informs teaching practices and helps students to become autonomous
learners. All DP assessments must be conducted regularly and continually throughout the
school year, in accordance with each subject’s own learning objectives, marking criteria and
grade boundaries. Besides creating their own various assessment tools, DP teachers also use
the programme’s formal summative assessments (known as Internal and External
Assessments) as graded school evaluations, which generate valuable feedback to consistently
support students in their learning journeys. Beyond evaluating student learning in terms of
academic achievement, DP assessments also promote the development of the ATL
(Approaches to Learning) skills as part of a holistic commitment to educating well-rounded

young persons.
In all IB programmes, assessment practices are varied and fit for purpose which may be formal

or informal and internal or external. Learning should be evaluated through a combination of

these practices.
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The aims of assessment in the PYP and as stated by “PYP: From Principles into Practice —

Learning and Teaching” (66) of Assessment in the Primary Years Programme:

To gather, analyse, reflect, and act on evidence of student learning to inform teaching.
To monitor, document, measure, report and adjust learning and teaching.

To actively engage students in assessing and reflecting on their learning, acting on
feedback from peers and teachers to feed forward to next steps in learning.

To co-construct and clearly communicate learning goals and success criteria.

To assess both learning outcomes and the learning process.

The goals of the evaluation process as stated in “MYP: From Principles into Practice” (79) of

the MYP assessment are:

support and encourage student learning by providing feedback on the learning process
inform, enhance and improve the teaching process

provide opportunity for students to exhibit transfer of skills across disciplines, such as
in the personal project and interdisciplinary unit assessments

promote positive student attitudes towards learning

promote a deep understanding of subject content by supporting students in their
inquiries set-in real-world contexts

promote the development of critical-and creative-thinking skills

reflect the international mindedness of the programme by allowing assessments to be
set in a variety of cultural and linguistic contexts

support the holistic nature of the programme by including in its model principles that

take account of the development of the whole student.

Some of the assessment objectives in the Diploma Programme as stated in “DP: From

Principles into Practice” (78) and on the individual DP subject guides include:

support curricular goals and encourage student learning.

provide data to support teaching and learning.

promote the development of critical thinking, communication and problem-solving
skills.

instigate reflection through inquiry-based analytical thinking.

encourage students to develop autonomy and be proactive with their own learning.
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e promote interdisciplinary connections as well as the integral development of the
student through the consistent integration of TOK, CAS and the EE with the other

subject areas.

Students are constantly encouraged to become conscious citizens who act with integrity,
respect, and responsibility; to be open to new ideas and opportunities, with courage and

determination to face the unknown, using their extensive knowledge.

These qualities are described in the ten attributes of the IB Student Profile and are evaluated
daily in class by means of several strategies created by each class and/or teacher.

2. Monitoring and Documenting Learning in PYP

Assessment is an important part of each unit of inquiry, for it promotes opportunities for
students to reflect on what they know and what they can do. Teachers regularly give feedback
and discussions of feed forward for next steps in learning with the students. This provides the
students with the appropriate guidance, tools, and incentive to become more competent,

skilful, and more conscious of the best ways they can learn.

2.1 Learning in Primary Year Programme

All students are evaluated according to the determined criteria including knowledge,
understanding of concepts (Approaches to Teaching - ATTS), skills (Approached to Learning -

ATLs), as well as their demonstration of the IB learner attributes.

2.1.1 Knowledge

The PYP recognizes that it is not realistic to state what each child should know when they are
in an international environment and community. The six broad themes for inquiry can be seen
as “areas of knowledge”. The themes address globally significant issues that are worth
exploring for all students of the PYP, regardless of where they are in the world. This approach
is a very conceptual one and allows exploration through a great variety of resources, while also
offering teachers the possibility to help their students gain new knowledge, deepen their

understandings, and consolidate their thoughts in much more relevant and meaningful way.

From Grade 2, the Brazilian Government requires that, at the end of each trimester, a report

be generated with grades for each subject on a scale of 0.0 to 10.0. Therefore, SIS Brasilia
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applies interdisciplinary assessments that generate a grade for each contributing subject.
Nevertheless, we maintain the philosophical principles of the IB PYP by using assessment
practices that seek to make students think in a transdisciplinary way.

2.1.2 Concepts (ATTS)

The assessment of conceptual understandings focuses on how concepts are recalled,
explained, applied, and transferred through a range of learning experiences. The concepts
are the “big ideas” that drives the inquiry and make sure each topic is sufficiently explored in
depth and breadth:

e Form: What is it like?

e Function: How does it work?

e Causation: Why is it as it is?

e Change: How is it transforming?

e Connection: How is it linked to other things?

e Perspective: What are the points of view?

e Responsibility: What are our obligations?

These are assessed throughout the learning and teaching process through formative
assessment. They are also included in the assessment criteria of the summative assessment

tasks.

2.1.3 Skills (ATLS)

The following skills and sample sub-skills are taught in all subjects:
e Thinking skills:
o Ciritical-thinking skills (analysing and evaluation issues and ideas)
o Creative-thinking skills (generating novel ideas and considering new perspectives)
o Transfer skills (using skills and knowledge in multiple contexts)

o Reflection/metacognitive skills ((re)considering the process of learning)

e Research skills
o Information-literacy skills (formulating and planning, data gathering and recording,
synthesizing, and interpreting, evaluating and communicating)
o Media-literacy skills (interacting with media to use and create ideas and

information)
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o Ethical use of media/information (understanding and applying social and ethical

technology)

Communication skills

o Exchanging-information skills (listening, interpreting, speaking)

o Literacy skills (reading, writing, and using language to gather and communicate

information)

o ICT skills (using technology to gather, investigate and communicate information)

Social skills

o Developing positive interpersonal relationships and collaboration skills (using self-

control, managing setbacks, supporting peers)

o Developing social-emotional intelligence

Self-management skills

o Organization skills (managing time and tasks effectively)

o States of mind (mindfulness, perseverance, emotional management, self-

motivation, resilience)

These five categories of transdisciplinary skills are monitored and documented for growth

over time. They are included in assessment criteria and are evaluated regularly, using a

variety of strategies determined by the students and/or teacher.

2.1.4 IB Learner Attributes

We encourage the entire school community to consider, value and demonstrate the 10

attributes of an IB learner.

Inquirer
Knowledgeable
Thinker
Communicator
Principled
Open-Minded
Caring
Risk-Taker
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e Balanced

e Reflective

The IB learner attributes are evaluated daily using several strategies determined by the

students and/or teacher.

2.2 Documenting learning with Student Portfolios

The student portfolio is a tool used to collect a variety of artifacts to document student learning.

It provides an opportunity for students, teachers, and parents to reflect on learning goals and

success criteria. All PYP students create their portfolio based on their learning experiences

throughout their PYP education and across several subjects. It is a celebration of each student

and their work, showing their development and progress over time.

Objectives of the Student Portfolio:

o To represent the process of learning over time

o To make the learning process transparent or show what has been learned
o Toinvolve students in self-reflections of the learning process

o To facilitate communication with parents through evidence of learning

Structure and organization

Each student will have two portfolios, one in Portuguese and one in English, that show
their development across several areas of knowledge. The portfolio is to be organized in
sections according to the units of inquiry, with a balanced representation of the different
learning areas throughout the year and be kept in chronological order. The portfolios

should be stored in the classroom with ease of access by the students.

Content and selection of work

The work included should be selected by the students and accompanied by a self-
refection. Following the selection of work, an index is created of the content included that
year. In Preschool and Grade 1, the teacher is responsible for helping students in the
process of selection and reflection. From Grade 2 to Grade 5, the student should take on
this responsibility, while being monitored by the teacher. Each portfolio (English and
Portuguese) should have a minimum of twelve entries per year, six in the first semester

and six in the second semester.
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e Evaluation of the portfolio
The portfolios will be evaluated each semester by the student and the teacher, using a

checklist which includes:

Teacher:

o Does the student understand the purpose of the portfolio?

o Does the student respect the previously determined structure (number of works from
each subject)?

o Can the student justify their choice of material for the portfolio showing evidence of
their learning process?

o Has the student demonstrated autonomy in organizing the portfolio?

Student:
o A self-assessment based on the same items above by the teacher, but with age-

appropriate language.

e Reflection and sharing of the portfolio
The students should have various opportunities throughout the year to share and reflect
on their portfolios. This should include moments together with the student and teacher;
sharing with peers of their class or other classes; as well as at least once a year for the

student to share and present their portfolio to their parents/guardians.

3. Measuring and Analysing Learning in PYP

PYP teachers use a range of assessment tools and strategies to compile the most
comprehensive picture of student progress and achievement over time. Each tool and strategy
chosen provides data to support evidence-based decision-making when teachers evaluate

student learning.

3.1 Assessment tools and strategies
3.1.1 Assessment tools and strategies used in Preschool

Assessment in Preschool allows the identification of areas and milestones that have been
acquired as well as those needing closer intervention. Early years teachers use a wide range
of assessment strategies to inform learning and teaching. Observation plays an important role

in each assessment, with the following objectives:
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build a clear picture of the student and their interests
identify what and how the student is thinking and learning
assess the effectiveness of the learning environment

plan learning engagements for individuals and small groups.

The main assessment strategies adopted include:

Systematic observation
Open-ended tasks

Performance tasks

Strategies are accompanied with the following tools for assessment:

Example work (e.g., Portfolio)
Checklist

Rubric

Anecdotal notes

Continuums

3.1.2 Assessment tools and strategies used in Primary

Teachers use a wide range of assessment strategies to compile a comprehensive picture of

both student progress and achievement over time. This includes student participation within

the process of learning. Commonly used assessment strategies include:

Open-ended tasks

Students are expected to offer their own opinions and ideas or to respond creatively to
the given stimulus, problem or context. Responses can be completed in more than one
way.

Performance tasks

A learning activity or sequence of activities that asks students to apply and
demonstrate their skills, knowledge and understanding to a significant challenge or
problem. They are usually multimodal, and their product and/or performance serves

as the evidence of learning.

Oral presentations
Students are expected to express themselves orally to an audience. The content,

length and elaboration vary according to the expectations of each year level.

11
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e Individual projects
Students are expected to plan, create, communicate, and evaluate their work based
on the given criteria. The topic is usually a chosen interest of the student, and the
teacher offers materials and other resources, supporting the development of their

work. Projects are usually accompanied with an oral presentation at the end.

e Group projects
Students work in groups towards the given assessment task. The groups can be
based upon cognitive and/or social aspects. The topic can be given or chosen by the
groups and their agreed upon interests. Students work in collaboration to plan, create,
communicate, and evaluate their ideas based on the given criteria. The teacher and
or students seek to find materials and other resources to support their work.

e Tests
o Multiple choice or short answer
The wording of questions should be clear. They should include four well developed
answer options (A, B, C and D), without wordplay to confuse students. The objective

is usually to check student knowledge and skills.

o Written response
The wording should be clear and objective, with no room for ambiguous
interpretation of what is being asked. The questions should allow for open
responses and not necessarily limited to the answer expected by the teacher.
Students’ critical views and opinions should be encouraged, and students should

be asked to justify their points of view.

All assessment strategies and tools should be developed with clear objectives and should
provide students the opportunity to demonstrate their knowledge, understanding and skills
according to the set criteria. Assessment tools should be accompanied by a cover sheet using
the school’s template and they should be adapted to meet the needs of the proposed
assessment. Some tools may include:

e Rubrics

e Example work

e Checklist

12
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e Anecdotal notes

e Continuums

4. Student advancement to the following grade in PYP

In Preschool, the student’s progress and achievement are communicated in the semester
report which is used to indicate areas in development and areas to work on in the following

year/s of preschool.

In Grade 1, the student’s progress and achievement are communicated in the semester
report which is also used as a tool in determining if the student has obtained an expected
development of 80% or more in all learning areas and stating whether the student has

acquired or is in the process of acquiring any given skill.

Students are not retained from 15 to 2" Grade. Students in 1t Grade who do not achieve the
expected development will be progressed to the 2" Grade with the recommendation of

monitoring and with differentiated activities carried out during the 2" Grade.

From 2" Grade onwards a student is deemed qualified for advancement to the following grade
when, at the end of the school year, the sum of their trimester grades is 18 or above. If a
student achieves less than 18, the decision is made in the final Class Council (Conselho de
Classe) with the relevant teachers and school management which considers the student’s
grades report, semester report, as well as other collected evidence of student progress and

development.

5. Evaluating Student Assessments in MYP

All graded assignments at SIS will be evaluated based on MYP assessment criteria. Each MYP
subject-group works with four specific criteria, according to the MYP guidelines for each
subject. Assessments should be designed to evaluate at least one of the criteria from that
subject-group (assessments may evaluate more than one criterion at the same time). The table

below shows the assessment criteria for each subject group.

A B © D
Language and ! 'y y !
AT Analysing Organizing Producing text Using language
Language [ y f g ot
acquisition Listening Reading Speaking Writing
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Individuals and

Knowing and

Investigating

Communicating

Thinking critically

societies understanding
Sei Knowing and Inquiring and Processing and Reflecting on the
ciences / 1 ; i /
understanding designing evaluating impacts of science

Mathematics

Knowing and

Investigating

Communicating

Applying
mathematics in

understanding patterns I L)
JLU : Creating/ :
Arts Investigating Developing Performing Evaluating
A ; ) { Reflecting and
Physical and Knowing and Planning for Applying and 1 :
/ / [ improving
health education understanding performance performing
performance
Design Inqwnng and Developing ideas Creatln_g )7 Evaluating
analysing solution

Evaluation is based on achievement levels on an 8-point scale (1 — 8) that are divided into four
descriptors or “bands”. Each band contains “general, qualitative value statements called level
descriptors.” The four bands generally represent limited (1-2), adequate (3-4), sound (5-6), or
exemplary (7-8) performance. Teachers use the descriptors to make a “best-fit judgement”

about a student’s achievement and award a grade for each criterion.

It is important to note that the 1-8 MYP grade is not the mathematical equivalent to the local 0-
10 grading system (for example, a 4 in the MYP grading scale is not equivalent to a 5 in the
10-point grading system). All assessments are graded on the MYP 1-8 grading scale and then

converted into a 0-10 grade based on the equivalency table below.

MYP Grade SIS Brasilia Equivalent
1 4
2 Lo}
3 6
4 6.5
5 7
6 8
7 9
8 10
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6. Final Grades and student advancement to the following grade in MYP

At the end of the year students will receive reports with final grades for both the MYP grading
system, and the local Brazilian grading system. The process for determining the final grades

in each system is different. Therefore, there is no equivalency chart for final grades.

In the MYP grading system, students will receive final grades for each of the four criteria in
each subject-group on a scale of 1-8. To determine a final grade for each criteria, “teachers
will analyse the achievement levels of students over the course of the marking period or
year, which represents their summative performance for that period, paying particular
attention to patterns in the data (such as an increasing level of performance), consistency
and mitigating circumstances” (MYP: From Principles into Practice). In other words, teachers
will use their professional judgement to determine which achievement level (1-8) most
accurately represents the student’s performance for each criterion (A-D). The grades from

each criterion will be added to achieve a final grade on a scale of 1-7.

Boundary

Grade Guidelines

Descriptor

Produces work of very limited quality. Conveys many
significant misunderstandings or lacks understanding of
1 1-5 most concepts and contexts. Very rarely demonstrates
critical or creative thinking. Very inflexible, rarely using
knowledge or skills.

Produces work of limited quality. Expresses
misunderstandings or significant gaps in understanding
for many concepts and contexts. Infrequently
demonstrates critical or creative thinking. Generally
inflexible in the use of knowledge and skills,
infrequently applying knowledge and skills.

Produces work of an acceptable quality. Communicates
basic understanding of many concepts and contexts,
with occasionally significant misunderstandings or gaps.
3 10-14 Begins to demonstrate some basic critical and creative
thinking. Is often inflexible in the use of knowledge and
skills, requiring support even in familiar classroom
situations.

Produces good-quality work. Communicates basic
understanding of most concepts and contexts with few
misunderstandings and minor gaps. Often
demonstrates basic critical and creative thinking. Uses
knowledge and skills with some flexibility in familiar
classroom situations, but requires support in unfamiliar

4 15-18

il
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situations.

Produces generally high-quality work. Communicates
secure understanding of concepts and contexts.
Demonstrates critical and creative thinking, sometimes
with sophistication. Uses knowledge and skills in
familiar classroom and real-world situations and, with
support, some unfamiliar real-world situations.

5 19-28

Produces high-quality, occasionally innovative work.
Communicates extensive understanding of concepts
and contexts. Demonstrates critical and creative
thinking, frequently with sophistication. Uses knowledge
and skills in familiar and unfamiliar classroom and real
world situations, often with independence.

6 24-27

Produces high-quality, frequently innovative work.
Communicates comprehensive, nuanced understanding
of concepts and contexts. Consistently demonstrates

7 28-32 sophisticated critical and creative thinking. Frequently
transfers knowledge and skills with independence and
expertise in a variety of complex classroom and real-
world situations.

MYP grades (1-7) are not used to determine whether a student will be promoted to the
following year. Only the local Brazilian grades (0-10) will be used for this determination.

In the local Brazilian system, final grades are determined by averaging the final grades for
each trimester. To be promoted to the next year, the sum of the final grades for each

trimester should be 18 or above.

All grades are made available online to the students’ parents and guardians. At the end of
each trimester, the system calculates a final grade based on the sum of all evaluations in that
subject, divided by the number of evaluations given. All students have the right to

remediation work if their performance is below the minimum average in any evaluation.

7. Quantity and Length of Assessments in PYP and MYP

Assessment in the PYP and MYP can take different lengths of time, depending on the strategy
being used and on the skill(s) to be evaluated. Either way, assessment is part of the continuous
learning and teaching process. It is the teachers’ responsibility to define the content, dates and
strategies and tools to be used for assessment that takes place throughout the year. For
reporting purposes summative assessments should take place at the end of a unit of work;
they should generate a grade from 0.0 to 10.0 (for Grades 2F-1M). The minimum number of

summative assessments for each discipline, per trimester are as follows:

16
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e Minimum of 4 summative assessments for Portuguese, English, German and
Mathematics.

e Minimum of 3 summative assessments for Science, History and Geography

e Minimum of 2 summative assessments for Art, Music, Physical Education, IT and

Drama.

The types of summative assessments for each discipline should be varied and followed
according to the school’s assessment guidelines. As well as these summative assessments,
teachers should implement diagnostic assessments at the beginning of a unit of work and
formative assessments throughout the learning and teaching process. These assessments do
not generate a grade but are used to inform learning and teaching along the way.

8. Quantity and Length of Assessments in DP Years 1 and 2

For High School students in 2M and 3M, who will study both for the Brazilian national
curriculum and for the Diploma Programme, teachers will adhere to the following frequency of
graded assessments per trimester:
e Minimum of four summative assessments for DP Higher Level subjects, which are
integrated with the Brazilian national curriculum (Portuguese, English and History).
e Minimum of three summative assessments for DP Standard Level Biology, which is
integrated with the Brazilian national curriculum.
e Minimum of two summative assessments for German and Maths AA (DP Standard
Level subjects which are not integrated with the Brazilian national curriculum).
e Minimum of two graded assessments for Brazilian national curriculum subjects
(Maths/Matemética, Geography, Chemistry, Physics, Philosophy, Sociology, Physical
Education and Art).

8.1. Use of official IB marking criteriain DP summative assessments

Teachers must use official IB marking criteria in the designing and marking of DP summative
assessments. The adjustments outlined in this section aim to provide a nuanced evaluation of
student performance aligned with DP assessment specifications. These practices give
students and families an accurate understanding of each student’s results according to DP
grade boundaries (1-7), as well as providing numerical grades on the report cards which have
been converted to the more culturally familiar Brazilian standard grading scale (0-10). This is
done for the purpose of keeping families regularly informed about students’ academic

performance and learning curve via the trimestral grade reports.

L7/
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When employing DP assessment tools for the school's graded assessments, teachers must
utilize the official marking criteria delineated in the DP subject guides. While teachers are
permitted to adapt these frameworks as deemed necessary, it is imperative to clearly
communicate and explain the specific marking criteria to be employed in each of the school’s

graded assessments to the students in advance.

In DP Years 1 and 2 (2M and 3M), the following practices must be adhered to in order to
achieve an accurate and transparent system of grade normalization:

e Teachers will use official IB marking criteria to determine each assessment’s
provisional DP grade. However, the grades posted on the Perseus system must follow
the standard Brazilian grading scale (0-10). These grades may extend to one decimal
place. It is incumbent upon each teacher to undertake the necessary rule of three
calculations to convert provisional DP grades into the standard Brazilian 10-point scale.

e For each and every graded assessment, DP students must be informed — through
standardized written feedback on the examination cover sheet — of their provisional DP
grade as well as their converted grade within the Brazilian 10-point scale.

e Teachers will follow the IB DP subject guides and the latest Grade Boundaries in order
to accurately inform students of their performance results according to DP standards,
thus providing key information which will allow students to have more autonomy over

their learning progress and a deeper understanding of their projected final DP results.

9. Parallel Remediation in PYP, MYP and DP
9.1 Opportunity to Retake Assessments

The remediation process takes place continuously throughout the trimester. For students from
Grades 2F-9F and 1M-3M, if they are absent during a period of assessment, they will need to
complete the assessment on week they return to school. After grading an assessment, the
teacher will evaluate the need to give students an opportunity to retake the assessment.
Students whose performance is lower than the passing grade will be given an opportunity to

retake the assessment. This process is continuous, parallel, and individual to the student.

9.2 Trimester Remediation Test

For students from Grades 2F-9F and 1M-3M, if at the completion of the trimester they have

not met a 6.0 average grade for any discipline, they must take a Trimester Remediation Test

18
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for each relevant discipline. In these situations, parents receive a letter from the school and

the test is scheduled according to the school calendar.

9.3 End of Year Remediation Test

At the end of the school year, if the student has obtained an annual average grade below 6.0
for any discipline, they will need to complete a Final Remediation Test for each relevant
discipline. The grade obtained in this Final Remediation Test will be multiplied by two, added

to the annual average multiplied by 3 and divided by 5 to obtain the final average.

10. External Standardized Achievement Tests
10.1 External Language Exams

Students are appointed to take language (English / German/ French) exams with the
institutions certified by governments (England / Germany/ France) to do so. Our language
teachers guide, prepare, evaluate (through formative evaluations and practice exams) and
finally recommend the students to take the exam. The table below (Table 2) shows the grade

in which students are expected to take each exam:

Table 2: Grade recommended for taking the different international foreign language exams.

English
Name of evaluation Grades European Reference Framework
Cambridge English Key (KET) 6F A2
Cambridge English Prelimirary (PET) e Bl
Cambridge English First (FCE) 9F B2
Cambridge English Advanced (CAE) 1M/ 2M (@l
Cambridge English Proficient (CPE) 2M [/ 3M C2
German
Name of evaluation Grades European Reference Framework
Fit in Deutsch 1 6F Al
DSD A2/B1 9F A2/B1
DSD B2/C1 2M [ 3M B2/C1
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The school’s website shows the specifications for each exam. The exams are recommended
by the section coordinators. Individual meetings are held for feedback with the students who
do not achieve the minimum grade to obtain the certificate. The purpose of this meeting is to

provide guidance to attain better results in the future.

10.2 ISA (International Schools Assessment)

All students from Grade 3F onwards, take the ISA external English and Math Assessment to
check performance against other SIS and like schools around the world.
The school analyses these results to establish educational goals to be worked on, from 3F

onwards, for the coming year.

11. Reporting on Learning

Throughout the year, SIS communicates student progress and achievement with regards to
learning and identifying areas for growth. The aim of reporting is to provide clear information
that is useful to students and parents.

11.1 Written Reports

The main formats of written communication used by SIS include semester reports and the

trimester grades report, which is a requirement of local education authorities.

11.1.1 Trimester Grades Report

For students from Grades 2F-9F and 1M-3M, the Trimester Grades Report is a requirement of
local education authorities. The requirement is that at the end of each trimester, each discipline
reports an average grade on a scale of 0.0 to 10.0. Through the school App, parents and
guardians have access to the Perseus system, where they can see their child’s achievement
in each discipline. Throughout the trimester, teachers update the Perseus system with a
description, date and grade for each summative assessment applied that generates a grade.
At the end of each trimester, students receive a grades report with the grade averages for each

discipline.

11.1.2 Semester Report

For all students of the PYP/MYP, parents and guardians are informed at the end of each
semester by means of a written Semester Report. These reports aim to provide a clear and

objective portrait of the student.
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For Preschool and Grade 1F students, this report is organized according to the skills and
competencies based on the expectations of the PYP scope and sequences as well as the
National Common Curriculum Base (Base Nacional Comum Curricular — BNCC). Student
demonstration of skills and competencies are indicated according to the following 5-point
scale:

1. Not yet in development;
Early development;
Developing;

Developed;

RN Dl

Exceeding expectations.

For students from Grades 2F to 5F, the semester report is organized according to the learner
attributes, transdisciplinary skills, as well as key understandings of each discipline. In all areas,
student achievement is indicated using a 4-point scale, being: acquired, in acquisition, initial
phase of acquisition, not acquired. Teachers of each grade level collaborate in the completion
of this report and an overall judgement is made based on their collected evidence of learning

in all relevant disciplines.

For students from Grades 6F to 1M, the semester report is organized according to the MYP
Subject Groups (Language Acquisition, Language and Literature, Mathematics, Science, Art,
Individuals and Societies, Design, and Physical and Healt Education). They are assessed in
four criteria (A, B, C, and D) in each subject group, and receive a grade between 1 and 8.

Grades are based on collected evidence of learning in all disciplines of each subject group.

Below is a timetable of written reports sent to parents throughout the year.

Report Date
First Trimester Grades Report Card May
Mid-Year PYP/MYP Report Card July
Second Trimester Grades Report Card September
End of Year PYP/MYP Report Card December
Third Trimester Grades Report Card December
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11.1.3 Recording student achievement in MYP and DP

In order to maintain rigorous standards of teaching and learning based on student data, all
MYP and DP teachers at SIS Brasilia must regularly record evidence of student achievement
for future discussions, sharing of best practices and internal moderation (quality checks).

All MYP and DP teachers must record digital evidence of a representative sample of students
from each of their classes, for at least one summative assessment conducted each trimester.
Twice a year, these recorded assessments will be used during the MYP and/or DP
collaborative planning meetings for internal moderation as teachers from each subject area
will reflect on how accurately they are using the MYP and/or DP marking criteria and grade

boundaries in their grading.

12. Parent/Teacher Conferences

In specific situations where there is concern about a student’s performance, parents/guardians
will be called for meetings with teachers and/or coordinators to talk about the student and
decide on actions to help the student recover their grasp on the knowledge, skills and attributes

of a learner.

At the beginning of each semester, we hold year level Parent Meetings to talk about common
matters regarding information and education. Parent representatives are elected during the
first meeting of each school year, to represent the interests of the class before the schools’

management and administration.

Every semester, parents have the opportunity to schedule an individual meeting, on a given
day according to the school calendar, with any of their child’s teachers to discuss their child’s

progress and general achievement of that semester.

The student’s school agenda is used for daily communication between school and family to
register routine activities (attitudes and behaviour, organization and responsibility of materials,

lateness, incidents, etc).

The SIS app and school website (Parent’s area) as well as the student’s Microsoft Teams
Class environment is used to communicate relevant school documents, including the

curriculum calendar, unit outlines and the weekly class schedule.
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13. Solution of misconduct cases related to assessment;

Any practices that constitute academic misconduct shall be severely punished, as specified
in the Academic Honesty Policy.

14. Inclusive practices:

The teacher is responsible for developing, applying and judging the evaluation instruments,
considering their content, as well as the time and format most suitable and applicable to the

student’s special educational needs.

The School Guidance Service (Servigo de Orientagcdo Escolar — SOE) should provide the
necessary guidance to establish the suitable adaptations in each case. Further specifications

can be found in our Inclusion Palicy.
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